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School Community 
 

 
 
Cache Creek Elementary is a small, rural school with a warm, welcoming community of learners. 
CCES is home to just over 100 learners from K-7 joining us from the Village of Cache Creek, 
Ashcroft, Bonaparte, Walhachin, Loon Lake, Pavillion, Marble Canyon, and surrounding areas. 
Colourful, vibrant murals, both inside and outside the school, represent the uniqueness of our 
school community. CCES is a hub within the community and we share our space with a variety 
of partners. The local preschool operates from our school, and we are also home to a program 
designed to support young moms and their babies called Healthy Beginnings. At the end of the 
spectrum, CCES is also home to adult learners enrolled in the Early Childhood Education 
program. Lifelong learning opportunities reside here; we truly embrace learners of all ages. 
One of the benefits of being a small school is the flexibility and opportunity to engage learners 
in many multi-age and cross-grade activities that help to build both connections and 
community.  

 
CCES rests on the traditional territory of the Secwépemc nation.  Our learners are closely 
connected to the Indigenous community we live in.  Our school often welcomes community 
guests and elders to join in or lead the learning activities in classrooms. Many projects, over the 
past year, have emerged with a focus on stewardship.  Such projects have allowed for rich, 
diverse, experiential learning opportunities.  The creation of an Indigenous plant garden and 
several food-producing gardens are examples of student creativity, engagement and a 
connection to their local community.   Staff believe that "learning by doing" is a critical avenue 
for learner growth, and that connecting learning to our land and community is vital in our 
context. 
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Appreciative Inquiry 

 
"Appreciative Inquiry (AI) is a group process that 
inquires into, identifies and further develops the best 
of “what is” in organizations in order to create a better 
future. Often used as an approach to large-scale 
change, it is a means for addressing issues, challenges, 
changes and concerns of an organization in ways that 
builds on the successful, effective and energizing 
experiences of its members. Underlying AI is a belief 
that the questions we ask are critical to the world we 
create." (Preskill & Catsambas 2006 p2) 
 

 

Dream: Three Year Goal 

 

Over the past year, staff have come together to collectively envision what we most want for our 
learners and to develop a direction, a vehicle, to reach this goal. Professional discussions, in the 
discovery phase of the appreciative inquiry cycle, have revealed that the highlights of our 
learning context in the past year have been rooted in activities that allow for our learners to 
engage in rich, project-based, experiential learning, opportunities that connect to place, 
community and stewardship. These same opportunities have led to the development of core 
competencies. Our intention, as a school team, is to explore innovative, project-based theories 
and practices; to embrace interdisciplinary ways of teaching, to build learners who have the 
capacity for compassion, determination and resourcefulness.   As teachers explore these areas 
of practice, within the context of a shift in provincial curriculum – the provision of multiple 
student access points to the curriculum – it will be important to support the understanding and 
implementation of core and curricular competencies that now reflect the larger educational 
shift - and to support teacher collaboration in this process. We will be working to create 
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experiential learning opportunities that foster social responsibility, relationship building, and 
student ownership of learning through connections with the local community.  Through these 
opportunities, we hope to foster the core competencies that learners will need to be successful 
in school and beyond. 
 

A key component to realizing the CCES dream over the next three years will be the creation of 
conditions and collaborative structures that support risk-taking, change, and the sharing of 
practices. Together, we plan to create models and frameworks for authentic and meaningful 
project-based learning experiences. As a school, we will collaboratively explore and implement 
projects and problems that lead our learners to be creators and problem solvers in a real world, 
authentic context and feel empowered to be agents of change. Using current research on 
project and problem based learning, and framing our planning and instruction around this 
model, we hope to give our learners experiential opportunities that make learners feel like 
what they do matters.  

 

 

Design 
 

 

 
“The plain fact is that the planet does not need more 
successful people. But it does desperately need more 

peacemakers, healers, restorers, storytellers, and lovers of 
every kind. It needs people who live well in their places. It 
needs people of moral courage willing to join the fight to 

make the world habitable and humane. And these qualities 
have little to do with success as we have defined it.” 

 
(David Orr, from his 1992 book Ecological Literacy: Education and the 

Transition to a Postmodern World) 

 
 

The problems of the world our learners will face are complex, interconnected and require 
large-scale collaboration: schools need to become a model and a catalyst that empowers 
learners to rise to this challenge. We want our learners to “connect the dots instead of simply 
collecting them” (Hopkins, 2013). Interdisciplinary learning through authentic problems 
provides a model for the type of problem solving our learners will be responsible for once they 
leave school. Linking learning to issues of place and community provide a layer of authenticity 
to this work; community and context can provide rich, socially-mediated experiences for 
individual learning (Vygotsky, 1978). Learners work to address problems and issues relevant to 
their local context and, in so doing, do in connection with community partnerships. We want to 
create learning opportunities that are meaningful and purposeful. School systems should base 
their curriculum not on the idea of separate subjects, but on the much more fertile idea of 
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disciplines, which makes possible a fluid and dynamic curriculum that is interdisciplinary (Sir 
Ken Robinson, 2009). 

 
In a shift from content to skills, we are seeing a need for learners to be resourceful, determined 
and compassionate. The development of these competencies will support our learners as they 
wade through the vast landscape of information and media, filter accordingly, and are able to 
know what to do when they don’t know what to do. It will support them to know how to reach 
for support, build networks and capacity, access information and deliver it. We want our 
learners to be connected to their community and the world, and to utilize technology, media 
and human connections to do this. We want them to be resilient problem solvers who are able 
to become managers of their own learning and view themselves as contributors to the 
communities they live in and beyond. When learners are “anchored in both human and natural 
communities, people can experience a sense of contentment, meaning, and purpose” ( Gregory 
A. Smith, 2010). 

 
Teachers are embarking on learning opportunities that reflect the changing context of our time 
– a shift also reflected in the redesigned BC curriculum. This dynamic provides an opportunity 
for collective growth and redesign of the landscape of our schools.  Teachers have expressed 
the need for scaffolded support and collaborative opportunities as they begin to make changes 
to practices and mindsets. It is critical for educators to “build learning communities, to create 
the knowledge society, and develop the capacities for innovation” (Hargreaves, 2003). The role 
of a teacher is technically more complex and wide-ranging than ever before. Teachers have 
expressed a strong desire to create a culture of collaboration that inspires them to commit to 
continuous professional learning. We want teachers to have space and time to work and learn 
in collegial teams that inspire collective intelligence and build the life-long capacity for change 
and risk. Teacher collaboration can be a catalyst for professional growth and capacity in times 
of great change. Hargreaves echoes a sentiment similar to Palmer’s in The Courage to Teach. 
Palmer (2010) stresses that in our rapidly changing world, “complexities, confusions and 
conflicts will diminish us or do us in if we do not enlarge our capacity of teaching and learning”. 
Focused collaborative practice helps to drive educational change and customize personal 
knowledge, enabling teachers to address the complexity of education in the 21st century.  
 

 
 

 
Design: Three Year Action Plan 
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Explore and implement problem and project-based learning 
opportunities that focus on stewardship and community 

▪ Create experiential learning opportunities that foster social 

responsibility, relationships, student ownership of learning, 

and connections with local community 

▪ Develop common language and frameworks for authentic 

problem and project based learning experiences and engage 

in shared professional development in these areas 

▪ Develop partnerships outside the school to support learning 

that is relevant to place and community 

▪ With our learners, focus on competency development using 

SD74’s Learner Traits and use learner data to decide areas of 

collective focus 

 

 

 

 

Create, implement and adjust structures and supports 
that encourage teacher collaboration and the sharing of 
practices 

▪ Creation of collaborative structures embedded within 

instructional time that allow for flexible groupings and 

the release of teacher teams to co-plan, co-teach and 

reflect on the successes and challenges of these 

learning experiences 

▪ Structured collaboration with our Inclusion Specialist to 

design problem and project-based learning 

opportunities to be accessible to all learners 

 

The creation of collaborative structures for teachers will allow for a constant platform for 
reflection that will guide the evolution of these projects. It will create a space for ongoing 
discussions and planning around next steps in deepening learning experiences. These structures 
will allow teachers to engage in professional discussions and collaborative planning that will 
guide how the work changes, is altered, or revised each year based on what was learned. 
Exploring frameworks of authentic problem and project based learning opportunities will allow 
us to begin to design our own version and shared criteria for success within these shifts in 
practice and define what these practices look like in our unique context. Using data to assess 
which aspects of experiential learning our students reflect upon as experiencing will allow us to 
narrow and shift our focus as needed. Results of students' reflections on the project-based 
inquiry model will allow teachers to narrow and shift our focus as needed. 

Destiny 
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Through the narratives of those involved, the destiny can benefit from the “information-rich, 
critical, revelatory, and unique data sources (Johansson, 2003) of learners. Learner stories, 
narratives and reflections can be rich data sources, and learners must be regarded as knowers 
(Cochran-Smith & Lytle, 2009). The gifts the community of learners can offer are the small, 
statements and stories that are told in everyday interactions and offer short glimpses of insight 
into the landscape of a school. There are several aspects of problem and project-based learning 
that will provide the focus for staff in terms of planning, instruction and experiences we design 
for our learners. Using a framework that highlights interwoven aspects of problem and 
project-based learning experiences, we will use learner data in relation to the Learner Traits to 
seek patterns of experiences. We want to discover which aspects of authentic problem and 
project based earning our learners reflect on experiencing, and which they haven’t or need 
further learning and scaffolding for. Over time, we hope to establish a focus based on the voice 
of our learners, and where we plan to take instruction will be inspired by this. Our baseline data 
revealed several themes that have been emerging, and have served as a way to examine our 
collective strengths and stretches in teaching practices surrounding problem or project based 
learning. Using Learner Traits student comments in relation to criteria we have established for 
powerful project and problem based learning offered us baseline data to begin the process of 
setting target areas. This data will help shape the professional development we explore as a 
staff for the next year, and provide insight to which areas we need to develop more 
intentionally.  
  

Essential Aspects of Powerful Problem/Project-Based Learning and Related Learner Traits 
Authenticity 

 

- Real world problems and audience 

- Problem or question has meaning to learners- empathetic design 

Core and 
Curricular 
Competencies- 
Applied Learning 

*Resourcefulness 
*Collaboration 
*Compassionate 
* Determination 

- Learners apply new knowledge to a complex and realistic problem 

- Learners work in teams to build competencies – collaboration, compassion, 

resourcefulness and determination by using self-management skills 

- The project demands breadth and depth of specific knowledge of central concepts 

- Learners develop new habits of mind (questioning, posing problems) 

 Exploration 

*Creativity 

 

- Active exploration of field-based activities or bringing of field knowledge into the 

classroom  

- Problems without predetermined outcomes that require complex critical thinking 

Assessment 

*Reflective 

- Learners help in establishing criteria and use a variety of self-assessments (journals, 

peers, conferencing, etc.) 

- Learners have multiple contacts with peers and adults (in or out of the classroom) to ask 

questions, provide feedback and offer guidance to reflect upon their learning 

- The final product is an exhibition of culminating presentation 

- The project employs multiple products, allowing for voice and choice 

Baseline Data – Spring 2016 
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Using NVivo as a platform to organize, analyze and find insights in the qualitative data found in 
student interviews, student learner trait report card comments supported a process to classify, 
sort and arrange information and examine relationships in the data. The software supported 
the identification of trends while cross-examination of information in a multitude of ways.  
 
Two major themes in learner stories surrounding the learner traits emerged: 

▪ Learners felt as if they had many opportunities to explore and be creative(strength)  
▪ Many learners focused on resourcefulness and reflection as an area they felt they still needed 

scaffolding, practice and support in (stretch) 

 

Creativity and Active Exploration 

This was a common theme across grade groupings and ages. Many reflected upon creativity as 
a personal strength they were proud of demonstrating and had engaged in learning 
opportunities to develop competencies in this learner trait. The data in this area reflects a 
common theme of creative opportunities and active exploration, and suggests that these 
outlets for creativity are among the highlights of their time at school. Learner comments ranged 
from demonstration of curiosity, opportunities to come up with varied strategies to complex 
problems that were not predetermined, and reflection on the aspect of fun and joy in 
exploratory, creative tasks: 

“In school, I have shown the creative learner trait by being curious about things I don’t know 
about.” 

“I am creative because it is fun.” 

“I am creative because I look for all the options when I have problems.” 

 

 

 

Resourcefulness and Reflection  

Many learners focused on resourcefulness as an area they felt they still needed scaffolding and 
support for.  Learners were struggling to demonstrate this learning trait, and were expressing a 

Page 8 of 15 
 



desire for more opportunities to find the appropriate resources to apply new knowledge to a 
complex and realistic problems, and to develop the competencies needed to do so (problem 
solving, collaboration, and self-management skills).  

“I struggle with being resourceful because I don’t know who or how to ask for help.” 

“I still need to work on the resourceful trait because I don’t know much about how to find 
information.” 

“I would like to be more resourceful and compassionate because I have to be more open to 
things.” 

“School is helping me see things from other people’s perspectives and be more open to others.” 

 

Additionally, learners expressed that they were seeking more opportunities for reflection, and 
an awareness that this was an area of personal stretching. Learner data revealed a need for 
support to establish and use criteria in a variety of self-assessments and have ongoing support 
from multiple sources in a feedback model that offers guidance and opportunity to reflect on 
their learning and set future learning goas.  

“The learner trait I struggle with is being reflective because I have trouble looking back.” 

“I struggle with being reflective because I have trouble explaining my thinking.” 

“I want to learn to set goals for myself.” 

 

This learner data narrows the focus and provides a lens to guide the exploration and 
implementation of practices that support problem and project-based learning experiences, and 
highlight both the strengths and areas for continued development. As the school is early into its 
exploration into these shifts of practice, it helps to shine light on where the initial focus will be, 
and what essential components of problem and project based learning we require – this gives 
us an indication of where we will focus professional development and collaboration that will 
guide the work.  

 

While it was clear that opportunities for creativity and exploration were present, the learner 
data showed a need to invest more deeply in activities that support our learners to be 
resourceful and reflective. Additionally, there was an absence of data in relation to how much 
of these experiences were rooted in authentic problems linked to the field and real world 
contexts, suggesting that focusing on these areas would deepen and contextualize the learning 
experience. This data provides a baseline on learner entrance points and successes, and allows 
us to be responsive to learner needs as we implement changes to teaching and as learning 
practices evolve.  It provides a framework for sustainable, scaffolded, and carefully considered 
change. 

As we continue on our school journey, we will continue to reflect upon what our learners are 
telling us, and how their reflection of learner traits is linked to the types of learning 
opportunities we are providing, focusing specifically at first on learner data that relates to areas 
themed as stretches and next steps. Examining how this data shifts over time, as a result of the 
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actions we take to address it, will allow up to continually hone our practices to support 
competency development of our learners. This data will support the continued evolution and 
future responsiveness of these practices. 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Spring 2017 Data – Emerging Themes 
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When it came to investigating the impact of the collective efforts driven by the Action Plan for 
Learning to develop learner traits, several clear themes in student stories emerged from 
student interviews and the learner trait comments given by students for report cards. SD74’s 
Learner Traits (Compassionate, Creative, Resourceful, Determined, Reflective, collaborative) are 
aligned with the Core Competencies within the redesigned BC Curriculum (Critical and Creative 
Thinking, Communication, Positive Personal and Cultural Identity, Personal Awareness and 
Responsibility, Social Responsibility). Commenting on the learner traits is a reflective experience 
where students have an opportunity to share what learner traits (core competencies) they feel 
they have developed over the course of the term and year- students choose to share what 
learner traits they feel they have achieved the most growth in. Additionally, students were 
interviewed in groups and as individuals, responding to the following questions: 
 

- What learner traits did the project-based work supported you to develop this year? 

- When did you learn best within the projects this year? 

The use of NVivo data software aided in categorizing and exploring emerging themes from 
student interviews and learner trait comments. Using grounded theory in combination with this 
software, it was possible to allow the data to speak for itself rather than approaching the data 
from within tightly defined objectives. As the experiences in the type of project and problem 
based learning explored over the year at CCES were rich and varied, so was the data from 
student stories, numeric or linear data couldn’t capture the full value of the student interviews 
and learner trait commentary. Qualitative data methods offered rich insights to the type of 
competency development students shared their learning experiences had provided them.  
Professional development for staff at CCES this year were focused around project design and 
exploring how to craft project-based experiences that were authentic, interdisciplinary, 
collaborative and embedded with opportunities for self-reflection. These projects marked a 
shift from traditional single content courses where learning was arranged in subject areas. 
When interviewed about their experiences in project-based learning, students shared their 
areas of personal growth in relation to the competencies described in the SD74 Learner Traits. 
There were three clear learner traits that emerged as competency areas in which students 
expressed personal growth: reflection and determination, collaboration and creativity. 

NVivo Hierarchy Map – Learner Traits 
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Reflection and Determination 
 
The learner trait that students expressed personal growth in was their ability to be 
self-reflective and use their thinking to support them in achieving their goals. Many students 
expressed that the learning experiences they participated in gave them a multitude of 
opportunities to get to know themselves better as learners and embrace mistakes as a critical 
learning opportunity. Students shared that their thinking about mistake had shifted over time 
and that they were more likely to take risks than they might have previously. In the data, this 
learner trait was intertwined with determination, as many students expressed that that they 
used personal reflection on learning experiences to assist them in being more determined to 
achieve their goals. Many students expressed that they appreciated the time and space for 
personal reflection as it helped them to evaluate both the success of the projects and their 
contribution to them every step of the way, and supported them to make clear individual and 
collaborative goals moving forward. Students shared that they knew that learning required 
mistakes, and that learning as more of a process than an event.  
 
This theme was more strongly evident in classrooms and cohorts with a deep focus on design 
and prototyping, and students expressed that the learning involved self and group checks at 
every phase, built in and ongoing opportunities for teacher and peer feedback, and the 
opportunity to create multiple iterations of a project in the refinement process. This type of 
growth mindset development has supported students to take greater risk, move forward from 
challenges, and embrace mistakes as a learning process. 
 

“I am comfortable asking for help because it makes me do better. I also know that when 
I learn I have to make mistakes.” 

 
“I am able to use many strategies to solve problems. If I get stuck on something, I can 
stop and ask for help. I try not to give up when I don’t understand, but because I am 

afraid to make mistakes I ask lots of questions. I learned how to use my mistakes to do a 
better job the second time around.” 

 
“I am able to ask for help and I learn from my mistakes. I love accepting challenges and 
facing new challenges until I get it done. I have many goals to work towards. I can try to 
improve myself by learning from my mistakes. I can think about what I am learning and 

make connections to things I have learned before.” 
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“I am reflective because I think about everything I am learning in school and how I can 
improve. I understand that failures are learning opportunities and I never give up. I can 
think and explain my learning. I make connections and think about how I can improve. I 

take pride in my work.” 
 

“To be a successful learner, my advice is that when you are struggling with something, 
reflect on yourself. Think about what you are doing and how you are doing it. Then you 

will be able to find the possible mistakes you are making so you can remove them.” 
 

“My advice for successful learning is to learn from your mistakes. Mistakes are where the 
learning happens. I know it is okay to make mistakes because it only my first attempt in 

learning and it helps my brain grow and become smarter.” 
 

“When I make a mistake it just shows one way that will not work and I need to find 
another way.” 

 
 
Collaboration 
 
A significant focus of the work at CCES this year was to create opportunities for meaningful 
collaboration between students within project-based experiences. Most of the projects took a 
collaborative approach, and required students to comprise, co-plan and design, and work 
together as a team to achieve a common goal. These collaborative opportunities were 
embedded in every step of the project process. This area was a clear theme that emerged as 
both a strength and a stretch for our learners. Many learners shared that while they found the 
collaborative aspect of learning challenging, it did give them the opportunity for personal 
growth in their capacity to work with others. Students shared that they found it challenging to 
rely on their peers, find a way to contribute to group success, and engage in collective decision 
making. A focus of the work was to build the belief in students that every learner could 
contribute in unique ways, and that the strength of a team depended on all of its members. 
Students shared that the opportunity to work collaborative on design projects was both a 
challenge and a success, but that it ultimately had led to a stronger understanding of how to be 
an effective and powerful collaborator.  
 

“It's hard to work in a group because you have to compromise and that isn't easy, but 
you learn more.” 

 
“I learned how to work with other people this year. I couldn't have done this project 

alone!” 
 

“Working with other people is hard, but it teaches you a lot. Like patience and how to 
problem solve." 

 
“We made mistakes because some classmates were bossier, but we are on the right 

track now. We just had to figure out what each of our roles were.” 
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“I learn and play with others and I share my ideas in groups. I listen to others and learn 

from them. I can get along with others and learn from them.” 
 

“I can lead a group of people doing a project and let others help to do their part. I listen 
and learn from others and I like to share my ideas. I can work collaboratively by learning 
from what others know. In inquiry, I can contribute to any project we are working on.” 

 
“I can collaborate with others. I like to share my ideas and learn from the ideas of others. 

I contribute to my group's projects and help to solve problems. I like to share my ideas, 
listen and learn from others, and help my group solve a problem. I can contribute to a 

common goal with my group and I share my ideas in various ways. I listen and learn from 
others. A goal I want to accomplish is learning to be a better listener.” 

 
“It is important to care because then you can make friends and have fun. Listening helps 

me know what to do and how to do it. The team is important so we can learn to work 
together to know what they are thinking and so we can work together to understand." 

 
“I know it is okay to fail because it is a fail on the team’s part, because we are all team 

players.” 
 
 
Creativity 
 
Embedded within the projects this year were varied opportunities for building and creating. 
Students across the grades engaged in hands-on work that allowed them to use their 
imagination to solve problems. Much of the learning was focused on exploring problems that 
did not have a predetermined solution and positioned learners as innovators and creators. The 
creation of an engineering makerspace housed within CCES and a whole-school exploration of 
multi-media creation tools supported the development of projects that offered students new 
ways to consider how to showcase their learning. Throughout many of the projects this year, 
students had the opportunity to deepen their applied skills through empathetic design and 
prototyping. Students expressed that these projects allowed them to tap their creative 
potential and encouraged new, inventive thinking. Students began to think out of the box and 
use a variety of ways to demonstrate their learning. 
 

“Learning is easy when you get to touch, smell and see - because of all that feeling you get in 
your hands.” 

 
“I learn best when I get to use my imagination.” 

 
“It was so fun because you got to build stuff and you got to create.” 

 
“The best part of the project was building. Learning is easy for me if I could build it with my 

hands.” 
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“I have a lot of different ways I know how to show my learning now- I like to think outside the 
box.” 

 
“I am creative. I am very curious. I use my imagination and I have the courage to try something 

new even if I fail. I use my imagination in everything.” 
 

“I can see the world from a different perspective. I am creative and curious. I can use my 
imagination and show my learning in my own way. I have the courage to try new things." 

 
“I have an imagination and I am able to show my learning in different ways. I am curious and 
always want to know things. I use my imagination and I have the courage to try something 

different." 
 
 
These student stories offered insights to both the success and challenges they experienced with 
project-based learning opportunities. This data will be brought back to school staff to inform 
how we shape project based experiences for learners, and will be brought to school staff for 
further analysis and collaboration as we consider next steps and program evolution for the fall. 
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